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Our Passiom)mr OBPS is enabling onr .cl/nldr@vn +o become
everything they are capable of becoming. We have a clear -
methodology for HOW we do this... by demonstrating our core -
values of CARING, LEARNING avd WINNING. This will
imspire a confidence v themselves which will take them through
life. we
our carricalum is WHAT we use +o achieve this. T+ is constantly E
evolving and developing- however this document is intended +o
give ou a real wderstanding of the thought avd rationale
behivd our decision making,
» we hope it's usefull j .
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We are a school full of talented individuals who come toaether +o make an awesome whole. The fact
that we truly value this individuality must be reflected in all of our work, and be seen throughout our

e

practices. f

o~ . A A A A A .
- Our approach to the carriculum shows this. For clarity, our mderstanding of curriculum is as follows... e
S ;‘.:
“All the planned learving we provide for our children.” -ﬁ'}g

- Importantly, we understand that vot all of this learnivg will happen in lessons. We also take great care t
~ to make sure we offer optional ‘extra opportunities’ wherever possible o further compliment the -
childrew’s learving.
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‘ And this Lﬂl’lVl@S us to a big dilemma. we've cl@arlq stJr@d we value ndividuality, however we also need to
~ plav a consistent, seduential, coherent and ambitions curriculum, which gives complete equality of access.
. How do we achieve this without i+ becoming a straitiacket for both adults and childrew?

" ‘Lr. . N, B - - ‘
s s . ‘ »
-~ - ‘.




) } fi) ‘ L : L 4

'-.') . . v ’l -

NRE Our Wider e

" - Carrienlum N TR Ty
- ‘ Oy . - oo SIS0 S
‘)— s ’j .“) . Vs

So we approach this dilemma in a vumber of ways. The first, and most important, way we do this is by x ¥
bending with the talents, skills and passions of the people in the building.  we dow't just change for the |
sake of it however, and have some fixed points we camot deviate from. Aun example of this is with our
“ after school clubs, T camot with any certainty tell you what clubs and activities will be available o any —
child at any point v the future. What T can tell you though is that the staff at OBPS will offer a (=4
range of clubs and opportuvities based ov their talewts, skills and passions, avd the talents, skills and '
passions of the children. All children will have access +o both sporting and von-sporting extra curricular Eé_
- opportuvities but these will vary. i
This vear we have rum clubs in the following areas- musical theatre, choir, football, basketball, dodaeball, |
7 rugby, sewivg, eycling, cooking, sewing, stage make-up, readivg, modern davce, ballet, Design Techvology,
. First Aid, gardeving, craft amongst others.
~ Well over 207 of children v our school take advantage of these opportunities
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E!'f! This serves to explain- not only the wide range of high

- quality opportuvities our children always have access +o-

“':;':‘ but the fact that we embrace the fact that this is ever-

U chavnging and evolving based on the individuals in the school.
. This same point will be revisited later as it the very

- essence of what makes our school uvigue.
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- Another way we use our wider curriculum +o enhance our

offering is with our +rips and visits schedule. Every class,

every vear, will go on three trips or visits. Ove will be local and
they will walk to, one will be +o compliment the curriculum and ')
be topic based, and ove will be merely for fun. These are

carefully scheduled and plavwned so that throughout a child’s

time with us they get a wide range of different opportunities.
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Assemblies also are plawned caretully to -3 > o o
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), compliment our wider curriculum. Twice a week ¥
we meet as a whole school- ouce to set the S
theme for the week, and once to celebrate the ",3‘

‘winming’ that the childrew have managed +hat :) Q ,- o % ;f( ,\;S‘ —
. . D 1 O

week. All the childrew will also attend each 9"" S
e SRR
Wes >

week a Key Stage Assembly which will build on
the theme for the week in a wore age q
) targeted manner. Assemblies are delivered by a3
Seviior Leaders, Teaching and Support staff,
which is importaut for us. I+ reinforces the
b message that we ALL have something
important to offer and ALL voices are heard
avd valued. Our assembly thewmes are based
around a picture book, which is shared with
 the children at the start of the week, and
~ thew available for the childrew to look at all
. week. We value assemblies so highly that they
. are ALWAYS attended by all staff and all
| children. There’s vio excuses for missing

k
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\ -

l - AT




J "

- Our Wider { e |
Currielom- - 55w
> (cont-2.)
) oy o i Y OIS

It's also easy to overlook the importance of our sehool values and how they shape our curriculum. Taking
nto account our belief that ‘curricnlam’ is defined by “+he planmed learning we provide for our children’,
~ how we successtully ensure our children embody +l/1@sc \/almcs IS undonbtably part of our cwmmlmvm
il > ' - o SO ELA X

\ . .
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CARING - always comes first. We care deeply about one another, and make sure
our children kuow this and demonstrate this. Tt is our belief that it is the wmost
o, fumdamental aspect of our work and what will have the greatest impact o our
ability +o produce good members of society. T+ has to be lived and breathed by all
. staff at all fimes, and it's something that we have to be careful to not o merely
pay lip service to. Tt is undoubtably the least tangible, but most commented
" upon, aspect of our school,
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. LEARNING - if we want to use a business analoay is our ‘core proa/m%. I+'s
the way we can equip our children with the knowledge and understanding that
o will enable them +o become the people they are capable of becoming. We value 8
learnivng in all i+'s forms, and our childrew learn the methods by which they will o

- become even more effective learners. T+'s wiy we place such a high emphasis 3
~ onour LEARNT N@] BEHAVIOM’RS 2
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' WINNINQA - is a state of mind. Tt's the difference between viewing a mistake
as failure, or as a vecessary step towards achievement. Winnivg doesw't have +o
 be at someone else’s expense. We also want to make sure that children celebrate
both their own and other people’s successes. Creating a shared sevse of evjoying
- their own and other’s successes is a core value we believe influences our carriculum,
S TT—
Prasis .
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g CA’IZIN& LEARNING avw{ WIN NIN@I are the core Jrl/er run through everything we

. do. Mou see it in lessons, on the playgroud, in how we talk to one avother, and in the

~ huwdreds of stickers we et through each week recoguising onr wonderful childrew

whew they demonstrate these qualities. Tt actually represents our carriculum more
fundamentally than anything else.




J "

- Our Wider : P 25 % T
) . ~ .
Carrielam- - SRR
— (cont-3) o AL,
] — ) -~ g 4 . .
Learving Behaviours,
- a
- The greatest skill we can give our children is the ability +o be amazing lifelong learvers. To
help us achieve this we use the same language throughount the school +o describe aood [ 3
“ ‘learving behaviours. Below is the Zoneboard’, which is on display v every classroom, and > |

emphasizes those learning behaviours.

/ @ A= - L
" ONE BIG TEAM - OB 2.

Sk g0V : vt
" Children are rewarded for showing these learning behaviours,
= and each Friday children are given certificates v our
celebration assembly. The children are all aware that the
‘Learning Behaviours’ are the instructions for embodying our
ethos of CARIN@G, LEARNING and WINNING

w» .
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A term we use thronghout the curriculum is ‘Green Light'. Our understanding of this is using
something vou already know to improve the thing you're doivg next.

Every lesson starts with a Greev Light momewt. The children are siguposted +o what +hey will [
studying, and we have a discussion about what they have learned before, that will be used in that ‘
lesson.  This is absolutely embedded in our childrew as a concept, and using their prior knowledge +o
inform their actions has proved very effective.

- - Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 &
: . - \. : . G 5 Bears Rhyme Time §u$ﬂd Mgﬂm!m ;I and In the Garden ;nnmmps @ High
we also beain each Topic with a Green Light N ;| Meostowme | TaditonsiTaes | Wondectl weuber | Amsingsnimah | _ Smecioons | Around the Wodd
conversation, based on the previous Topics that BRI T T T
i the upcoming topic will be following ov from. we = | © - P g T iy T gy e
. . . . . Y .‘ =:‘ People Who Help Us m ) f_mm_ﬂm : m. ) Ml"‘_‘im ) m
have a special interactive Topic Overview for T ) e M P
. . . . . \ ~ | Ancient Greece Thunder and Titanic Water Anglo Saxons Qu dans la monde
+his purpose which shows which previous Topics | ﬁO e gy | T e
have learning related +o it. The children all nave | o s meme | s v | s
~ the ‘curriculum overview’ v their Topic Books. R e M M Sere o & e yen
- i R R , Soomaat] [ , o A __sopenrin
‘ s ] sgmen ® " o 0 Ty
o - A 4 .:“‘_. ’ r A Making Waves Volcanoes and Extreme Sports
' ‘ R 3> . | ; D ) ® -
wt o Bl SN s -

. (rreev Light Write

b '.
E{-
‘; Ovce a week in English lessons the children do a ‘Green Light Write’. This is a piece of writing based on
,. some learving that they have dove that week. This not only gives us a good opportunity to check the

L children’s miderstanding of what was covered, but is another chance to overlearn the concepts that are
being written about.

'
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B This section is going to start with a fundamental A
~y . . , ~ truth that might appear painfully obvions. We i
~ -  embrace, support, endorse avd closely follow the e
4 . - National Carriculum. The content of what we teach is ‘]

-~ - BE B - goverved and decided by +he contents of the National |3
Curriculum, and it remains +he single document that will =

The National (urrlculum | - give the greatest clarity o what is taught and whew

Handbook for primary teachers in England wow no ukonet
at our school.
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Covamlva@d within the Naﬂovxal Carriculam are all the subject areas we +@acl/1 We do not approach all of \

R E:

them in the same way, and use our expertise and experience to ensure we maximise the effectiveness of
) how we teach all of them.

) ENGLISH
cvery morving in discrete sessions
MATHS -
PE Discretely tanght by our own employed school specialists 4 _;? .

French we follow a home written scheme v KS1, and a specialist bought ', ‘
) scheme of work in KS2.

Computting . 1 2
t We use a discrete specialist bought scheme across the school Whals -
bo Music ;
B RE Is tanght in a short weekly session each week across the scheol .
& ¥ oy 4 .
- ke our fundamental belief is that learning doesn’+ happen in individual silos, so we have o
e integrated the rest of the carriculum into Topics which both interest and inspire the -
-~

ety "‘%‘ TOPIC children. We have carefully plawed eaclh Topic, to ensure successful delivery of the ewtirety B8
Ly of the National Curriculum, as well as providing the childrew with a good base of general
knowledge and a love of learving,
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Fundamental Thinking
EVI@HSM 1S a vitally importaut subject in the OBPS curriculum. We
mderstand that in order +o succeed, both during their +ime at
OBPS, and n the future, children wmust be secure in their readivg
and writing skills. We want pupils and staff to be excited by, and
evthusiastic about the teaching and learning of Ewglish,

" Aims/Intent

Our aims for English at OBPS are as follows:

*To help children develop key <kills which are wecessary to become

J life-long learners.
*To ensure that all children have access to high guality +eaching
of readivg and writing,
*To nspire a love of reading in our pupils 5s
\ *To motivate children to have high aspirations in regards +o =
~ their English skills and abilities. ..

- *For teachivg staff +o feel empowered and confident +o make
decisions about their practice.

@_v Impact

' Tl/]@ c‘mldr@m should understand that Buglish plays a key part i real life settivgs and »

L that it is fundamental o many areas of their studies. Children should approach their

| English tasks with confidence and enthusiasm. Children’s abilities v English should

_improve term on terim, so they are able o meet the expectations for their year Hroup.
Teaching and support staff should have clear impact on progress and learving, analysing

and evaluating to idewtify areas for further development.
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Twmplementation

As already wmade clear, at OBPS we ensure that all pupils receive their entitlement of
being tanght what the National Curriculum states. We do not follow any “bought in”, or
structured schemes of work in English, but instead trust our staff +o plan and deliver
lessons which will ensure progress for their class. They also frequently develop their )
own resources and plans from scraten. The children +ake part i daily reading and
writing lessons, they also have an adult read +o them at the end of every school day. Tw
L BYFS and K31 the children alse have daily Phonics sessious. Y
A guidivg principle for our Bnglish curriculum is that it is inspired by the learving needs
of the children. T order +o help teachers identify these needs they use a range of
assessiment tools. In BEYFS and KA phonics data is recorded and analysed half termly by
teaching staff and sevior staff. Tests are also used to nform teachers’ assessiment |
) and plawnivg. From Reception Spring term to Year Six the children do a termly reading &
assessment, Again, this data is discussed and used +o inform plavnivg and any necessary

ntervention.

Teachers use a range of teaching strategies, and are encouraged +o reflect on this "

regularly to assess the impact of them. Some key strategies used across the schools 5

include: P
) “Exposing the children +o high guality texts regularly =

*Using modelling to demonstrate readivg and writing processes &

*Providing childrev with WAGOLLs (what a aood ove looks like)
*Utilising display space to help support children
| *Considering resources to scaffold/support pupils (ea. word bavks, planving sheets)
- Teachers are supported with their teaching of English i a number of ways at OBPS.
Firstly, there is a culture of support amongst the staff, with teachers oftew sharivg
and discussivg their practice during staff meetings avd free times. Secondly, the
Euglish Lead is always happy to offer support and help whew staff reduest it+. Thirdly,
. the Head Teacher and Deputy Head give high levels of feedback and support by
C discussing practice half termly during Professional Development week, and at other
| times when needed. Staff are also supported with curriculum resources provided on the
| school hard-drive, and during staff meetings when Euglish is discussed, and writing is
moderated. :




Maths _
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Fundamental Thinking
' We believe that all children can do wmaths. We believe all our pupils have the right o be

tanght how to become wamerate and be empowered through maths. we believe we have

the expertise and ability to help all pupils reach their full potential. we want all children to

become curions and ask questions, to understand how and why maths works, to understand
Its relevance, and +o become resilient v finding resolutions to challenges iwvolving maths.

B Aims [ Tutent

- *To develop childrew’s fluency so that they can solve problems with increasing efficiency. |
“To develop childrew’s ability +o reason and problem solve in a variety of contexts, applying
~their mathematical knowledae.
*To support childrew v becoming confident mathematicians who enjoy maths and are
resilient and persevere. _
" o To support children to move from unconscions incompetency (when itially introduced to a o
< concept) to unconscions competency (when they can undertake a task with confidence) by
personalising learving to address the veeds of +he childrew.

Twpact
" The children should find the exploration of mathematics interactive and @m@a@mq with
- CMlldr@m recoguising relevavce in the real-world, so that they may retain knowledae and
skill, Children ultimately report ewjoyment of the subject.
Children should approach mathematical study with confidence, and view tasks and
challenges that call for application of varied knowledae across units of work and +he
 selection of multiple skills positively, demonstrating a willwgness +o collaborate and discuss
| mathematical thinking,
Childrew are able to recall facts and procedures, displaving fluency in WMaths, and their
- approach and response o reasoving activities should improve term ov term, with the
; expectation that, by the end of the year, children are happy to use mathematical
‘ vocabulary appropriately, to articulate and explain or justify their ‘H/HVIleI@ They will be
m able to solve problems, by applying their mathematical skills, persevering in seeking
solutiovs.
Teaching and support staff should have clear impact on progress avd learving, analysing,
and evaluating to idewtify areas for further development.
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| Twmplementation

As has already been made clear, at OBPS we ensure that all pupils receive their

ewtitlement of being taught what the National Curricnlum states. We do not follow

any “bought n”, or structured schemes of work in maths, but instead trust our

staff to plan and deliver lessons which will ensure progress for their class. °

As with all lessons, we begin with a ‘Green Light Woment’ o discuss with the |

children wihy they should care abont the lesson objective that day (how that area |

of maths is relevant to real life and +o other areas of learving, including future Mkt

" learving), to reflect on what learving they have already encountered in that area -_-,O.J

. (including wihew appropriate a discussion of mathematical langunage), and how they =

~ will win and be successtul. :

I+t is vital that children are mathematically fluent, and, for this reason, lessons :
beain with starter activities which revisit core concepts or calculation skills and (u;'.}? ,

)' review previous learnivg. Lessons often have a structure which begins with fluency
and subsequently progresses onto reasoving and problem-solving. We recognise that
these are important, but not exclusive skills, which veed to be developed and

therefore opportuvities for reasonivg and problem-solving are vcluded in many L

lessons. We interpret these as tasks for which the path for answerivg is not clearly ';;-‘L

defined which can encompass a wide range of activities. As these often rely on -
) secure mathematical flueney and tend +o have a higher cognitive demand, children
' tend to demonstrate this ability wore ouce skills become secure, in subsedquent L +®,
| lessons, and as the ear progresses.

Interventions

- |.‘ Intervention FOCI.IS Thismay be used with UKS2 children as booster sessions to develop -

efficiency using modelling, and both mental and more formal
strategies, delivered by experienced practitioners.

\

[} *

i O ', This is often the focus of ‘same-day’ interventions which provide

e o further practise, input andtime to secure learning (either through

E&l [ Core } {Calculation] pre- or post-teaching), aswell asthe focus of small group intervention -
s concepts skills programs, generally making use of Number Stacks®, to achieve

"}'- fluency. .

. L ]

» ('-‘_ By These are foundation skills in working mathematically which underpin

a child’s ability towork independently which means they may require
1:1 support.
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- We wmade the decision that we wanted to have a very clear expectation of what would be
covered conceptually in each subject, as well as what we veeded each child to achieve by
the end of each phase. We also wade the brave decision that this was better done
collectively thavn by a ‘subject leader’ model. The examples below each show the key
~ vocabulary, the key concepts, and the way we break the subject doww into its different
GIGVV\@M‘l'S These documents have all been written by all teaching staff. b

T N S 00 e

_

]

feviob oy Locate, compare, similar, difference, key, characteristics, features, country, world, continent r
.
- Td v ™ iy v
Describe, observe, ocean, North Pole, South Pole, beach, cliff, coast, sea, port, harbour, forest, hill, mountain, river, soil, 1 Q . ) 3‘
valley, land marks, capital city, UK, city, town, village - _';. . ‘
k . . h 3 ‘. - \
- | b i ocean, her, cl e, record, cf istics, i North, South, East, West, < W IV g
popul:tmn, symbols, landmarks, grid refi , polluti i litter, recycle, factory, farm, house, office, shop O Q‘ LT A W :
Key concepts — 3‘" ¥ ';J"!_'sql
- . R r4
. } - Name and locate 7 continents and 5 oceans H / ok 1 G " s !“ i’ < "8 W

Lnﬂleul:mnmmmmlmﬁmmammlmammkm T B Sl o 0 featives R, -:‘T?

To know 4 compass points

), Conceptual Knowledge

Geography Skills and Fieldwork
Identify seasonal weather patterns Cleolef Efwianment
Identify landmarks on an aerial photograph To compare hot and cold climates in relation to the North and South Poles and the

equator
Tnuseansﬁnmdwwmp«;hkloﬁmmmnimusmdwemsdhewdd ‘That human activity can affect dimate
Describe the key features of a simp

KevBxperieness Keeping a weather log/record changes over time
Going to the beach (identifying features and changes
Farm field trip (where food comes from)

Create own maps (application of skills)

ion, source, reflection, voltage, component, circuit, resistance, gravity, force, evaporate

f’ Disciplinary Knowledge Substantive Knowledge
g

Data Analysis and Explanation Scientific Methods, Apparatus and Techniques

rafute ideas or arguments answer questions, including recognising and
controiling variables where necessary

-
- They shouid use relevant scientific language snd llusratonsto - taking , using 1 range of sci auipn SR
- J iscuss, communicats and justiy their saentiic eas with i recision, tak e ‘::f:’_t e
E AbdtiRpprOpIt works. Effects of components
- + choose the most appropriate equigment to make s B s o
- messurements ané explain how to Usk It sccurately ke e
- - + Theyshould uss o information . % ity using
[ 3 " records it scientifi lavel, tabies, scaner
if 5 3 materialy graphs, bar and line graphs

= using test results 1o make predictions 1o setup further . rep iries, including
comparative and fair tems coneiusions,causalrelavonships and expisnations rands
degres of truat in results, in oral and written forms such 25
displays and other presentations

Staff throughout the school will also make
reference to, and use the terminology

on, the Science poster displayed in each
room.

arts of an eye. Categarie
atiife

Assessment.
By the end of Key Stage 2 a child at the expected standard will be able to;
Content — Draw on what has previously been learnt to apply concepts and vocabulary surrounding the Earth and Space, properties of materials, living things, evolution and inheritance, light, electricity,
forces and animals (including humans).
Working Scientifically — Plan experiments in order to answer their own questions about the world; independently recognising variables, measuring accurately and recording results appropriately.
From this, they draw conclusions by identifying patterns and evaluate to inform future experimentation.
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We are always aware however that is our professional responsibility to ensure that
foundation subjects dow't become ‘rudderless’ . Tt is also our responsibility to make sure
that the work we do v each area remaivns sharp, focused and we are looking for ways o

|vm>r0\/e it. To achieve this we devised our systewm of ‘No Odd Socks’. 5
- _ -~ \ > S e el 7oA ¥
9 5 - Two hmcl/]@rs are released from teaching | 4
o to enable them to do a subject review. )
N otan This typically involves looking at work, T
O verwhelming talking to childrev and teachers, and looking | ;
O fied at what is and is ot working so well. They -;:;;
D deep report their findings back to staff ;‘-3
D dive meetings.
) bt Whew the development poiuts have beew
$ ensing
0 ur agreed the teachers report back to
B amruli ~ governors what the review found, and
K knowledge  what we have agreed o do abont it
$ ystem - A govervor thew comes into school to look

3 ?":_* at what they have beew told, and see

w\/16+l/1@r Jrl/l@q con see that in Pmchc@

‘E’" &7 0 o '

e : ...:'} ':.. ‘%-\ T .
Our rationale behind +his system is quite “_‘“E:__

- clear. Bvery teacher at OBPS is intimately |
mvolved i all aspects of the development of &

“y’- our foundation curriculum,. This results in

*.:w evormous ‘buy-in” and understanding. T+ also

" meavs that every teacher becomes an

¢ expert i every subject.

q ”A rising tide lifts all boats”

O*

\ﬁ):—?

””




~ We have carefully co-constructed a series of Topiés that each child will study durivg
their time at OBPS. Because of the mixed age classes in Key Stage 1 and Lower Key

Stage 2, the topics in those phases are over a two vear rolling cycle. |
) s € ~ ; P R s N e T
- b
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 e
'
g Bears Rhyme Time Sunshine and Pets, Vets and In the Garden il Ib'
Marvellous me Traditional Tales Wonderful Weather | Amazing Animals Super Heroes Around the World "i;
o ¥ )
4 & Saence, History, Geog Scwence, History, Geog, Science, History, Geog, Science, History, Geog, Science, History, Geog, Science, History, Geog, 5.4
Art, Music, DT Art, Music, DT Art, Music, DT Art, Music, DT Art, Music, DT Art, Music, DT
3 On the Farm London - Our Copital Castles The Americas Wonderland Traditional Tales from |G
" - o Science, Art, DT City Science, History, DT, Science, Geography, Science, Art, DT, mm
Q ; Scence, Geography, Art, Geography History, Art Geography Science, History, DT,
h\ History, RE,Ast, DT Arnt,Geography |
- | Pecple Who Help Us Festivals Frozen Planet Africa Sky High-Space Seaside
n ; Saowence, PSHE, Science, Geography, Saence, Geography, Science, History, Science, History, Science History Art,
Art, History RE Art History, DT, History, Art, Geography, Art, DT Geography, Art, DT Geography, DT
«| Ansient Greece Thunder and Titanic Water Anglo Saxons Qu dans la monde
8 = Science, History, SMSC, !llh!nin‘ Science, History, Science, Geography, DT, Science, History, Science, Geography, DT
) e Art, DT, ¢ graphy Science.Mu Geography, At Art a1 aphy Art

What's Great About lluminations Romans Moving and Ground Breaking Stone /iron Age
Our Place Growing (Rocks and Solls)

Science, Geography, Science Art,DT Science, History, Science, PSHI science, Geography Geography, Science,
History, DT, Art Geography History, Art

The Earth and Materials rl rl The Anclent Living Things ico an
Space Egyptians Mayans

Science,An Science,DT, Art Science, History, Science, Mistory, Science, SRE Science, History,

LKS2
Yr8

Th

Year S

) Geography Geograph Geography,DT
Ruthless Rulers Lights, Camera, Making Waves Volcanoes and Extreme Sports Champions of
Assjsm Earthquakes Change (Darwin)
Science, ography, Scence, History Science, Geography, Science Art Science, Geography,
History, Art, DT Geography, At Art, Mini DP Project History, Mini DT Project
Bread Enterprise

ke L e IR R EE SR . .

~As PV@VIO(AS[\{ explaived, we fundamentally believe v our TOPIC carriculam. Howc\/@r we
O are keen to ensure that our children are vot disadvantaged when they reach high
=5 ~ school- so we make sure we sign post children +o the academic discipline that they are
b focussivg on each day.

|

Saence, Mistory,
Art RE

Year 6

bz

Each of the foundation disciplines is made up of a number of elements. Boards, making
these elements clear are on display i each classroom, and the particular aspect of each
discipline being studied is wmade clear each lessow.
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Here are the boards on display in each classroom, explaining the
different elements of each foundation subject which is +anght
through our topics.

.
OBPS - HISTORY OBPS - DESIGN TECHNOLOGY
History is ... looking backwards in time and learning about, and from, the things that g X . i i
have h(%opened‘. DTis ... Pfannlng, making and improving products to solve problems.

o

. '@ _ Why? & L) wowde o~

S, & i“- we know?
0

Chronology and Questioning the Using sources ~ ‘
narrative past and recording - @
|| whatit...? : '@\?‘:?5*’;; i 7= P )
> CU 2 w
P ) know? ”_.gﬁ_%'f
Y =1
OBPS - SCIENCE OBPS - GEOGRAPHY

el . Landiig s &y g the = Geography is ... learning about the world- and the people in it- and how they interact

with one another.

Location I-{u:lar'l ar'\d Skills and Climate and
and place paysica fieldwork environment ||
features
- 9 -1 g =
> , ~

, L 5 : OBPS - ART
} artis... creating meaningful things to look at, using a range of ways,
and studying others who have done so.

s

""

" W T e A . o -~ g

- It's our belief that we allow our children to bevefit from the ‘best of both worlds’. we
A ensure the children are not ouly aware of which academic subject they are studying, but
even what aspect of this discipline. However we alse have the ability +o contextualise

this learving within the basis of a topic which both inspires and enthuses.




Other

Foundation
Subjects
Computing is ... learning to use computatmnal tbmkmg and craatl jvity to understand
‘and change the world.
‘ et Data
Programming handling
- = = WP ARy e e e
- ,N?"‘:JD" = (‘ \ | f&‘“@ i W
55 N e gt =
- - ] @/* ?“\'# i Y W
.. N (75714 ¥
Computing Creating Online
~ | systems media safety
9 =
OBPS - MUSIC
) Musicis ... the soundtrack to our lives. Music connects us through people and places
in our ever-changing world.
‘q n J . r
e S "
Listening Composing Performing "}
=3
) % %& History of Music ﬁ -cis™
; 9 =1
/ -— =

%

-

2 7

OBPS - FRENC

orstand, speak, and read and

; | So we bought another +wol

We also like to make use of external
expertise where appropriate.
After internal <kills andits revealed
we didut have such strovg subject
knowledge and skills in sorme
subjects, we extensively researched
what was available on the open
market,

This searching lead ns o KAPOW,
who provide resources, and traiing
for feachers to enable thewm to

- teach very well put together

schemes of work. We trialed +his
approach with one subject, which
proved a huge success.

1 These schemes compliment our
| existing curriculum brilliantly, as in

| content avnd delivery they dovetail
| with our style perfectly.

| And wost importantly, our childrew

make great progress.
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Assessiment

s AT
_ It'sall very well havivg a fantastic curriculum, but i+'s essential that we know how 3
it’s working, how well the childrew are doing, and how we can continually improve.
Assessiment is used at school to answer all of those duestions.
9 v S URET® e
Assessiment in English/Maths
),
Everyday our teachers and support staff are assessing ®,
how well the children are doing. This is achieved by reading
their work, asking them duestions, seeing their responses, . ) |
o amongst a wyriad of other methods. We call this ‘Assessiment -
For Learning’. )
© Six times each vear- at the end of each half term- we do some more formal -
~ assessiments which we thoroughly benchmark v maths, readivg and writing. These |
are explained below. 53
) English -

Progression inReading will be assessed through termly tests, listening +o children’s
responses o a text, contributions o discussions, and evaluating their written work. madll
A age-related assessmewt will be given +o parents/carers o reports. | *:
Progressiov in Writing will be assessed through regular independent writing -
) opportunities which are assessed by the class teacher. A body of evidence of written |

work will be evaluated and moderated v half termly staff meetings or v staff |
| teams. An age-related assessment will be aiven to parewts/carers on reports. -
| Maths “

- Teachers use Assertive Mentoring tests/previons SATs tests on a half-termly
basis to inform assessiments as well as to inform plavnivg, analysing and idewtifying
- 0aps.
Regular arithmetic tests further help +o inform of the child’s vamerical flueney and
~ this should be taken into consideration when making assessiments (given the higher
welghting of ‘Number’), as well as +o inform future planving. -

'3 . Six times per year each class teacher then has a meeting with the headteacher to
discuss these assessments. And together a plan is formed to maximise +he learning |
for the next half~term.
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Pupil progress meetings with class wgmbma

September

Assessiment
Calendar
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Assessment weeks — moderate writing, AM

J .H

7 C’s assessment - m:EuQ}.“Sm completion of Support .U\nam
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All children
SEND children
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- Assessment- : i
Foundation Y G,
Subjects / 3

- r \ -

we also veed to know how well the children are doing i all of +he foundation
subjects. To achieve this we use a wide ravge of strategies in the
classrooms  daily.

- J . -‘ '.; < = o)
o o 9o

vocabulary tests drawings . Ppictures
2 presentations :)
) children’s writing . e NSRS
5 ) . Double-pace spreads S

N
i, ™

g

-
- W «

green li@Wr . - g
conversations ’ dmwm@s/ sketches |
) self-evalnation work Prod(/w@d - ";“ ) }"
7 '7 e il © O T
discussion W@SW)WM

=) . ".;
green ll@Wr errcs :) : 2

v Ty

observations O NN Y
) L r A e ] topic books f.","
i

B@m@ mvolved v shapivg ‘H/\@ curricalm For PMPHS of differewt ages ensures +|/m+
tlass teachers are able o link the content beivg studied +o that which pupils have
learwed in previous years avd veed to know for their future learving. Knowing this, and
JrWoqu their assessiments, teachers are duick +o spot any gaps in pupils’ knowledae

oand address misconceptious.

information to five tune their +eaching and ewsure all the key covnc@ers are covered
- and understood. At the end of each year we report o parewts how their children
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‘ This document is intended to be read as a whistle-stop aguide +o the
currviculum at OBPS. It summarises aspects of the contents of a myriad

o of other policies and dociments,

O These include, but are vot limited +o-

curriculum Poliey — OBPS

English Policy — OBPS
Q - Maths Policy — OBPS
Behaviour Policy — OBPS
) - ° Subject Progression Documents — OBPS
: Subject Intent Documents — OBPS
)' Kapow Subject Documents — Kapow

Ofsted Report — OFSTED
Foundation Subject Boards — OBPS
Green Light Write Guide — OBPS
No Odd Socks Proforma — OBPS

Bt Zoveboard — OBPS
):'_' - Trips and Visits Overview — OBPS
L - 4 J Assembly Yearly Plan — OBPS
i RE Policy — OBPS
Primary Natioval Curriculum — DFE




